MUS 3xxx/5xxx Honors Seminar: 

A Historical Survey of Compositional Practices in Western Music I:

(800-1750 C.E.) 

Monday and Wednesday - 9:30-11:00 a.m.
Instructor: K. Christian McGuire

Office: 164 Ferguson Hall

Office Hours: Mondays and Wednesdays, 8:00am-9:25am (or by arrangement)

E-mail (preferred method of contact): mcgu0127@umn.edu

Office Phone: 612-624-0868

Home Phone: 651-487-6357

All items in the syllabus are subject to change per the instructor’s discretion.

Prerequisites

Students must have completed the first year music theory sequence (Mus 1501 and Mus 1502) or have passed the preliminary theory and ear training entrance exams.

Course Description

This is an accelerated seminar designed for entering undergraduate students with a strong musical background, or for returning graduate students seeking to fulfill remediation for deficiencies in early music history.  In this seminar, students will learn both music history and tonal theory/ear training via a survey of compositional practices used by the core composers of western art music from Gregorian Chant through the Classical Era.  This will be achieved primarily through assignments which include short compositions based upon genres studied, in class sight-singing exercises, discussion of readings, study of musical scores, in class small group performance of genres studied, and listening to recordings of music.  In addition there are weekly quizzes, two exams (mid-term and final), and two major projects which can be either compositions in the genres studied, or essays describing the stylistic and aesthetic practices of the genres studied.   

Texts and Materials

Required

Grout, Donald Jay and Claude V. Palisca. A History of Western Music. Fifth edition. New York and London: W.W. Norton & Company, 1996.

Palisca, Claude V., ed. 1996. Norton Anthology of Western Music, Volume 1: Ancient to Baroque. Third Edition. New York and London: W.W. Norton & Company.

Course Packet

Manuscript Paper

Strongly Recommended Additional Materials 
Claude V. Palisca. Concise Norton Recorded Anthology of Western Music. New York and London: W.W. Norton & Company, 1996. [ON RESERVE]

Weiss, Piero, and Taruskin, Richard. Music in the Western World: a History in Documents. New York: Schirmer, 1984. [ON RESERVE]

Wingell, Richard J., Writing About Music: An Introductory Guide, Second Edition, Upper Saddle River, NJ: Prentice Hall, 1997. [ON RESERVE]


Online Rescources


A History of Western Music Online Tutor


http://www.wwnorton.com/grout/index.htm


Univeristy of Minnesota Library Website


http://www.lib.umn.edu/
The Grove Dictionary of Music and Musicians
http://80-www.grovemusic.com.floyd.lib.umn.edu/index.html
Hard Copy in Library Reference Section Location: ML100 .N48 

Course Objectives

In this course, students will:

1. be able to trace the development of both modal and tonal compositional practices used in Western Art Music from 800 to 1750 C.E.

2. gain familiarity with stylistic, aesthetic and theoretical practices of the major historical periods.

3. be able to recognize the major composers and their styles.

4. be able to aurally and visually identify basic musical concepts in the stylistic genres of the major historical periods.

5. be able to aurally and visually identify basic musical concepts of modal and tonal theory.

6. be able to discuss music analytically and critically by developing a technical vocabulary. 

7. hone their musical ear through the study of music theory combined with ear training exercises.

Methods of Assessment

Students are expected to complete every assignment in order to earn credit for this course. Failure fulfill all criterion in the course will result in an Incomplete for the final grade.

Class Participation and Attendance = 10%

Weekly Assignments = 10%

2 Compositions / or 2 Papers = 20%

10 Quizes = 20%

Mid-Term Exam = 20%

Final Exam = 20%

Class Participation and Attendance 

Course procedure

The first 10 minutes of each class session will begin with group sight-singing exercises in tonal theory found in the course packet followed by a short harmonic dictation.  These dictations will be discussed during class before turning them in.  This will be followed by either a lecture and/or discussion of the readings with a demonstration of selected musical examples (either recorded examples and/or in class performances). Reading assignments MIUST be done prior to each class as active participation in discussion is expected.  In certain sessions, individual class members will be assigned specific topics in music history to present to class during discussions.

Should a performance obligation or other required University event conflict with a class meeting, the student must make arrangements with the instructor at least one week in advance with the date, time, location and contact information of the event.

Weekly Assignments
The Weekly assignments consist of readings, short theory assignments and/or compositional exercises demonstrating knowledge in “school forms” and arrangements of existing compositions.

Major Compositions and Papers

Each student is required to complete two major assignments.  They may choose to do either two compositions with rationales, two essays, or a combination complete one of each.

Option (A): Compositions

For the first compositional assignment, the student will compose a 3-voiced fourteenth-century isorhythmic motet.  The instructor will provide texts which the students will set to music according the stylistic procedures of Philippe de Vitry and Guillaume Machaut.  Students may compose their own tenors, colors, and taleas or choose from a pre-selected list provided by the instructor.

For all students, the second composition will be a recitative with da capo aria.  This will demonstrate the student’s understanding of the formal elements of the recitative and aria as well as the relationship between the two.

Students may choose to create their own themes and motives or choose from a pre-selected list provided by the instructor.

In the case of both compositional assignments, the student must also write a rationale (about 2-3 pages) describing the elements of their composition and why they believe it fits the genre.  The grading basis for the compositions is determined by how well it resembles the genre.  Any specific deviation, or personal aesthetic judgment must be addressed in the rationale.

Students wishing to compose an alternate compositional genre for their major project will need prior approval from the instructor.

Option (B): Essays

One or both of these compositional assignments may be substituted with an essay covering the life and key compositions of a composer.  To receive full credit, these essays must cover four criterion: 

1) Biographical: includes a sketch of the composers and when these compositions were written. 

2) Cultural: describes the cultural aesthetic which shaped the composer’s stylistic hallmarks. 

3) Historical: What events in history shaped the composers life and artistic movements during the time in which the composer lived.  

4) Descriptive: uses the compositions to demonstrate form and style.

Recommended length for each paper is 5-6 pages, double-spaced Times New Roman 12pt.  Concision counts!
Quizzes
There will be 10 quizzes distributed throughout the semester. Each quiz will consist of three equally graded components: 1) Listening examples where the instructor will play selections from the weeks studied repertoire.  Students must then identify salient features of the composition, provide an approximate date of composition, and likely composer, 2) Definitions: Students must define terminology used in each genre being tested as well as demonstrate theoretical knowledge through brief composition in the manner of part writing examples and name composers with whom these styles are associated, 3) Short answer will consist of two essay questions regarding historical and/or biographical information of a composer or genre.  The answers must be given as complete sentences in order to receive full credit.

Exams
There will be two exams, one at mid-term covering the first half of the semester and a final exam which covers the 2nd half but includes questions regarding how genres studied in the second half of the semester relate to those in the first half.  It will be in roughly the same format as the quizzes which is divided into three equal parts, but with a modification to the listening examples:

Listening

The listening portion will consist of two sections in which the instructor will play two examples on the piano which students must dictate. Student must then identify salient features of the compositions, provide an approximate date of composition, and likely composer.

The second section of the listening portion will be based upon the classic “drop needle” test (i.e. no dictation required).  The instructor will play selections from studied recordings.  Students must then identify salient features of the composition; provide an approximate date of composition, and likely composer.

Part-writing, Terminology, Genres, Composers

This will be in the same format as the quizzes.  Students must define terminology used in each genre being tested as well as demonstrate theoretical knowledge through brief composition in the manner of part writing examples and name composers with whom these styles are associated 

Essay Questions:

Short answer will consist of 2 essay questions regarding historical and/or biographical information of a composer or genre.

GRADING

The university defines one credit as the equivalent to an average of three hours of learning effort per week (over a full semester) necessary for an average student to achieve an average grade in the course.   For example, a student taking a three credit course that meets for three hours a week should expect to spend an additional six hours a week on coursework outside the classroom if they wish to earn a C.
95% > A
77% = C+
60% = D-

90% = A-
74% = C
59% < F

87% = B+
70% = C-

84% = B
67% = D+

80% = B-
64% = D

A -- achievement that is outstanding relative to the level necessary to meet course requirements.

B -- achievement that is significantly above the level necessary to meet course requirements.

C (or S) -- achievement that meets the course requirements in every respect.

D -- achievement that is worthy of credit even though it fails to meet fully the course requirements.

F (or N) -- Represents failure (or no credit) and signifies that the work was either (1) completed but at a level of achievement that is not worthy of credit or (2) was not completed and there was no agreement between the instructor and the student that the student would be awarded an I (see also I) 

I -- (Incomplete) Assigned at the discretion of the instructor when, due to extraordinary circumstances, e.g., hospitalization, a student is prevented from completing the work of the course on time. Requires a written agreement between instructor and student.
OTHER COURSE POLICIES

Late Assignments and Make-up quizes and exams

Assignments are to be turned in at the beginning of class on the day on which they are due.  The reason for this is because many of these assignments are compositions which will be performed and discussed in class.  Late assignments will be subjected to a penality where 5% will be deducted from the final grade of that assignment for every day it is late.

Late Assignments might be excused so long as the instructor has been informed in writing.  Other exceptions may be made per the instructor’s discretion.  In the event that an extenuating circumstance prevents a student from taking a quiz, a make-up quiz must be taken within one week of the original quiz date.

In the unfortunate and unforeseen event of a personal tragedy whereby the student misses more than two weeks of class-time and assignments, arrangements can be made with the instructor for optional assignments to fulfill credit obligations.

For the Universities policies on make-up exams see:

http://www.fpd.finop.umn.edu/groups/senate/documents/policy/makeupexam.html
Student Accommodations
Students with special needs (physical, learning, family) are strongly encouraged to talk to the instructor as soon as possible so that the educational needs of the student can be met and fairly assessed within University, city, state, and federal guidelines.  All discussions will remain confidential.  The University of Minnesota Disabilities Service Office can be contacted at 612-624-8281 for other assistance.
Scent-Free Policy

Please refrain from wearing scented personal care products in the classroom.  This is to accommodate persons (including the instructor) with environmental sensitivities such as allergies and/or asthma.  This is a standard policy enforced in most professional orchestral and choral societies and will thus be a standard policy for the classroom.  Please, of course, remain mindful of personal hygiene.  Persons who do not abide by the policy may be asked to leave the classroom if it becomes disruptive.

Cell-phones and Pagers

Please be sure to turn off your cell phone prior to the start of class.  If you are expecting an urgent call, inform the instructor prior to class and turn the cell-phone ringer to an in-audible mode.

If a cell-phone or pager is heard during class time, the owner of the cell-phone will be required to transcribe their own cell-phone ring to manuscript paper and turn it in at the start of the next class. 

Course Expectations for a Productive Learning Environment

All students enrolled in this course are expected to complete coursework responsibilities with fairness and honesty.  Attempting to seek an unfair advantage over fellow students or misrepresenting another’s work as your own, can result in disciplinary action. The University Student Conduct Code defines scholastic dishonesty as follows:


“…plagiarizing; cheating on assignments or examinations; engaging in unauthorized collaboration on academic work; taking, acquiring, or using test materials without faculty permission; submitting false or incomplete records of academic achievement; acting alone or in cooperation with another to falsify records or to obtain dishonestly grades, honors, awards, or professional endorsement; altering forging , or misusing a University academic record; or fabricating or falsifying data, research procedures, or data analysis.”

The following student and instructor expectations are university guidelines to be followed in this course.

Course Expectations for Students

Quoted from: http://www.fpd.finop.umn.edu/groups/senate/documents/policy/classexpectguide.html
1.  Students are responsible for being prepared to take the courses for which they register. They should not register for courses in which they lack the prerequisites unless they have permission from the instructor. 

2.  Students are responsible for all class meetings and materials, including any information contained in the syllabus. 

3.  Students are expected to attend all meetings of their courses. They may be excused from class, however, to participate in religious observances and for approved University activities. Instructors should be notified at the beginning of the term about such planned absences. 

4.  Students must attend the first class meeting of every course in which they are registered, unless they obtain approval from the instructor before the first meeting. Otherwise, they may lose their places in class to other students. (See http://www1.umn.edu/usenate/policies/semclasses.html , Section 3). 
5.  Students are expected to do their own assigned work. If it is determined that a student has cheated, he or she may be given an "F" or an "N" for the course, and may face additional sanctions from the University. (See http://www.gen.umn.edu/courses/1137/conduct.html ,  Subd 1, Scholastic Dishonesty, and  http://www1.umn.edu/usenate/policies/gradingpolicy.html , Section II (2).) 

6.  Students are responsible for being on time and prepared for all class sessions. 

7.  Students are responsible for meeting all course requirements, observing all deadlines, examination times, and other course procedures. 

8.  Students are responsible for seeking academic help in a timely fashion. 

9.  Students who need special accommodations are responsible for working first with the relevant University offices and then with the instructor at the beginning of the course. 

10.  Students may not make commercial use of their notes of lectures or University-provided materials without the express written consent of the instructor. (See the Senate policy at http://www1.umn.edu/usenate/policies/classnotes.html )
11.  Students may be responsible for helping straighten up a classroom at the end of a class period, if requested to do so by the instructor (see Section III (7)). Keeping a classroom in good order includes taking away or disposing of everything one came in with, such as pop cans/bottles, food containers/wrappers, newspapers, etc. Students shall also not deface or damage classrooms or classroom furniture or equipment. “

Course Expectations for Instructor

Quoted from http://www.fpd.finop.umn.edu/groups/senate/documents/policy/classexpectguide.html

1. Instructors are responsible for clearly communicating the course objectives at the beginning of each course. Class activities should be directed toward the fulfillment of these objectives and student performance should be evaluated in relationship to these objectives. If an instructor changes the course requirements or materials, students should be given timely notice consistent with the magnitude of the change (e.g., a few days for an additional article to read; some weeks if a research paper is to be added). See also #9, following. No major change should be imposed after the second week of the semester (e.g., adding a research paper or major examination). At the same time, instructors are not barred from adding material, or from announcing at the outset of the term that additional materials will be required as part of the course as the term progresses. 

2. Instructors are responsible for informing students in their classes of the methods to be used in determining course grades, i.e., evaluation criteria and the contribution to the final grade of each graded component. 
3. Instructors are responsible for informing students of any requirements related to course attendance and participation. 

4. Instructors are responsible for informing students of any special attendance requirements for each class taught. This includes, insofar as possible, specific dates, times, and places of additional outside-of-class work such as field trips, study sessions, or extra class meetings, and whether or not attendance at these additional activities will be reflected in the grade. 
5. Instructors are responsible for evaluating and returning examinations and other student work with sufficient promptness to enhance the learning experience. 
6. Instructors are strongly encouraged to provide sufficient graded feedback early in the term and before the deadline for withdrawing from classes to enable students to assess their progress in the course.

7. Instructors are expected to meet their classes at the scheduled times and be prepared for all class sessions. 
8. Instructors are also expected to honor class periods; to consistently run longer than the class period is disrespectful of students who may have a class the next hour and it is disrespectful of faculty who are scheduled to teach in the room the next hour. 

9. Instructors are also required to adhere to Senate policy concerning in-term and final exams: Exams during the term may NOT be offered outside of the regular class time unless there is notice in the class schedule. (See http://www1.umn.edu/usenate/policies/semclasses.html , Section 1(b).) Final examinations must be offered at the time established by the schedule (but can be changed if certain criteria are met) and it may not be offered during the term (e.g., the last day of classes). (See http://www1.umn.edu/usenate/policies/semclasses.html , Section 4, particularly (d), (e), and (f). See also Section 5 about students who are granted absence from a final exam.) 

10. Instructors are expected to leave the classroom and its equipment in good order (e.g., clean the blackboards, chairs straightened, electronic equipment shut off). Students may be requested to help neaten and straighten a classroom and furniture. (See Section IV (8).) 
11. Instructors are expected to schedule and keep a reasonable number of office hours for student conferences. 
12. Instructors are obligated to report suspected academic misconduct to their department. 

13. Instructors should take steps to have removed from class students who disrupt the educational process because of discourteous, threatening, harassing, or other aggressive behavior.
Course Calendar

Week 1: 
Wednesday, January 20, 2005
AGENDA: Introduction and Welcome

1. Introduction of seminar participants and Syllabus

a. Expectations, Assessments, Assignments

b. Pass around sign up sheet listing students instruments for in class performance ensembles

e-mail addresses for distribution lists

2. Class Activity: 

a. Reflective writing, “What do you expect to learn?”

b. Discussion: “What are your thoughts and feelings about music?”

3. Lecture: The History of Music history and Theory

a. What did Ancient Greece think about music?

b. Greek Theory
c. Early Church
Outcome: Students will have an understanding of Ancient Greek Theory and early church theorists interpreted their writings

Read: Forward of course packet (Early Greece and the Doctrine of Ethos / Early Church and Boethius

Suggested Reading: Grout Chapter 1: Ancient Greece and the Early Church, p. 1-31 

Listening: Norton Anthology of Western Music (hereafter NAWM): 1-2 

Week 2: 

Monday, January 25
AGENDA: Gregorian Chant; Reading Neumes

 a Powerpoint presentation of the Guidonian Hand (click on symbols to hear pitch)

1. Sing: small modal fragments and intervals (use examples from Guido)
2. Lecture: briefly discuss upon monasteries, the Liturgy, Guido D’Arezzo, Analyze 4-line staves, neumes and ligatures, and vocals lines, melismatic, neumatic, syllabic

3. Class Activity: Divide into small groups. Write out modes on staff notation (each group takes 1 plagal and 1 authentic mode) describe structure, present to class.  Full class sings the modes.  Sing chants from course packet.

4. Assignment due: Write a paragraph(s) describing the Doctrine of Ethos, how the early church theorists interpreted it, and how that compares to your own ideas about the nature of music.

Outcome: students will understand elements of modal composition.

Required Readings: 
Course Packet Chapter One: Early Church Music and Modal notation
Grout Chapter 2: Chant and Liturgy, 32-48 p. 

Listening: NAWM 3,4,5  

Wednesday, January 27
AGENDA: Topes, Sequences and Medieval Dramas: 

1. Sing sight-sing antiphonal/responsorial chants; Dictate a 4 bar chant 

2. Lecture: Hildegard von Bingen & Play of Daniel
3. Class Activity: Students sing and stage excerpts from the Play of Daniel and from Hildegard’s Ordo Virtutem
Readings: 
Grout Chapter 2, p. 48-53.

Course Packet Chapter 3, Medieval Dramas, performance practice and staging

Listening: NAWM 6,7

Assignment due: transcribe Gregorian chant notation to modern staff notation, identify mode, and textural characteristics (melismatic, syllabic, neumatic)

Quiz 1: Ancient Greece, Gregorian Chant and Liturgy

Week 3:

Monday, February 1
Prepare: bring period instruments, Students may bring their own instruments

AGENDA: Secular songs and medieval instruments

1. Sing:  sight-sing chants in various modes; Dictate 4 bars
2. Lecture: Troubadours, Trouveres, Minnesingers, and Goliards
3. Class Activity: Jigsaw: Students divide into groups.  Each section is given a genre which they discuss in small groups and develop a brief paragraph to present to the class and what decisions, based on the readings, they made to come up with their performance version.  Each group will play the musical examples after reading their presentation.

Required Readings: 
Grout Chapter 2, p.60-71; 

Course packet chapter 4: Secular Songs of France and Germany.

Listening: NAWM 8,9,10,11,12,13
Assignment due: write a short paragraph about Notker Balbulus of St. Gall and his contribution to music.
Wednesday, February 3
AGENDA: Development of Early Polyphony -> The Organum of Notre Dame: Leonin and Perotin

Singing, Lecture & Class Activity: This class period will be primarily lecture on the development of Organum.  Students will volunteer in groups to sing examples of parallel, oblique, and florid organum.  This will move into discussion of the Notre Dame organum and the development of rhythmic modes. 

Required Readings: 
Course Packet with excerpts from Musica Enchiriadis; 

Grout Chapter 3, p. 73-87

Listening: NAWM 14, 15, 16, 17
Quiz 2: Chant Notation, Secular Song and Medieval Instruments
Week 4:
Monday, February 8
AGENDA:  13th century Polyphony, Conductus, Clausula

1. Sing: sight-sing student examples of Florid Organum; dictate 2 examples of early organum

2. Lecture: 13th Century Polyphony, Ars Cantus Mensurabilis, and Hockets.

3. Class Activity: Students divide into groups of four.  Each member of the group is provided with a fragment of a Franconian motet which they must try to re-assemble.  Once completed, the groups share their product with the rest of the class where the whole class tries to re-assemble the original Franconian Motet.

Required Readings: 
Grout Chapter 3, p. 87-100

Course Packet: Development of 13th century polyphony

Listening: NAWM 18, 19

Assignment due: compose a piece florid organal voice over an existing cantus firmus.

Wednesday, February 10
Agenda: Isorhythmic Motets of Philippe de Vitry and Guillaume Machaut

1. Lecture: 14th Century France, the Roman de Fauvel, the Isorhythmic Motet.

2. Class Activity: Group analysis of Iso-rythmic motet, those in group one look for all instances of talea, group two identify color.  Sing the motet

Required Readings: 
Course Packet: Isorythmic Motets 

Grout Chapter 4, p. 101-111.

Listening: NAWM 20, 21

Assignment due: write out 4 examples of medieval cadences used in 13th century polyphony

Quiz 3: Organum and 13th century polyphony, identify the rhythmic modes

Week 5: 

Monday, February 15
Agenda: Machaut Continued

1. Sing: sight-sing a two part motet; dictate a two part motet

2. Class Activity: Jigsaw discussion: each group will be assigned with a genre by Machaut which they will discuss in class, be prepared to play and perform examples.

Required Readings: 
Course packet: Biography of Machaut

Listening: NAWM 22

Assignment due: Analyze the intervallic relationships from a work by Machaut to discuss.

Wednesday, February 17
Agenda: 14th Century notation: Ars Subtilior, and Musica Ficta

1. Lecture: Italian music of the 14th century.

2. Class Activity: Divide into two groups.  Both groups are provided with the same musical example.  Group one must apply rhythmic values, group two applies Musica Ficta.  When groups come together, the class merges the two.  Compare with the actual sample from which it comes. 

Required Readings: Grout Chapter 4: 111-129

Listening: NAWM 23, 24, 25

Quiz 4: Philippe de Vitry and Guillaume Machaut 

Week 6:
Monday, February 22
AGENDA: Musical practices in 14th-15th century England and Burgundy

1. Lecture: Dunstable, Dufay, and Binchois

2. Sing:  examples of Plainsong, Motto, and Cantus Firmus Masses.  For fun, try to improvise Fauxbourdon.

Required Readings: 
Grout Chapter 5, p. 130-151




Course Packet: Consonance and Dissonance I

Listening: 26, 27, 28, 29 

Assignment due: worksheet on Landini Cadences and medieval voice leading using thirds and sixths

Wednesday, February 24
AGENDA: The early Renaissance

1. Assign First Projects: Motet or Essay
2. Lecture: Ockeghem

3. Class Activity: Round table discussion: How does Dufay’s music compare to Ockegem?  How do they compare to what we read by Zarlino?

Required Readings: 
Course packet: The Renaissance: and theorists: Zarlino, Gaffurio, Glareanus;

Grout Chapter 6, p. 152-171.

Listening: NAWM 30, 31

Assignment: Analyze Dufay’s Missa Se la face ay pale or Missa Prolationum with special care regarding the treatment of dissonance.

Quiz 5: Italy, England, and Burgundy in the 14th century.
Week 7: 

Monday, March 1
AGENDA: Josquin, Obrecht, and Isaac

1. Sing and discuss: canons composed by students
2. Lecture: The compositions of Josquin et al. 

3. Class Activity: continue discussion from previous class and tie in with Josquin.

Required Readings: 
Course packet: Fugal imitation and canons; 

Grout Chapter 6, p. 172-186.

Listening: NAWM 32, 33, 34, 35

Assignment due: Compose an 8 measure 2-voiced canon / First draft of project #1

Wednesday, March 3
AGENDA: Composers of the Reformation and Counter Reformation

Lecture & Singing: Lecture traces the impact of the Reformation on musical style with a heavy emphasis on Palestrina. – Examples will be played and sung for effect.

Required Readings: 
Course Packet: The Reformation and Counter Reformation 

Grout Chapter 7, 187-197 & 232-264.

Listening: NAWM 38; 49, 50, 51, 52

Outcome: Students will be able to trace musical heritage of Willaert, Lasso, Palestrina, Victoria, Tallis, and Byrd

Quiz 6: The early Renaissance
 

Week 8: 

Monday, March 8
AGENDA: Finish up previous lecture; Madrigals and Chansons
1. Lecture: Madrigals and Chansons
2. Class Activity: Jeopardy study guide show: Include trivia of historical significance, compositional styles, group singing of unidentified works.

Required Readings: 
Course Packet: Consonance and Dissonance II 

Grout Chapter 7, p. 197-206; 214-218.

Listening: NAWM 36, 37; 39, 40



Assignment due: compose a two-voiced 8 measure short work in the style of Palestrina

Wednesday, March 10

AGENDA: MID-TERM EXAM

SPRING BREAK MARCH 15-19

Week 9: 

Monday, March 22
Bring period instruments in to class, students may bring their own.

AGENDA: Performances of Project #1 / Instrumental Music of the Late 16th and early 17th centuries

1. Class Activity: Those who chose the composition part will have their works performed in class.  Those who wrote the essay will play a recording of the work pointing out salient features.  Each group will play the musical examples after reading their presentation.

2. Lecture & Activity: Instrumental music of the Late 16th and early 17th centuries, students will perform examples from course packet

Required Readings: 
Grout Chapter 8, p. 218-232 

Grout Chapter 9, p. 308-318 

Course packet: Instrumental Music from 1570-1620

Listening: NAWM 45, 46, 47, 61

Assignment due: FIRST PROJECT

Wednesday, March 24
AGENDA: The Early Baroque and early opera

1. Sing: Examples of early Dominant-Tonic relations

2. Lecture: Characteristics of the Baroque and the Doctrine of Affections.

3. Sing and Stage: Monteverdi’s Orfeo and Francesca Caccini’s Ruggiero and analyze.

Required Readings: 
Chapter 9, p. 268-293; 

Course Packet: The Florentine Camerata, Opera Seria, Opera Buffa

Course Packet: Reading Figured Bass

Listen: NAWM 53,54,55,56
Assignment due: Course packet worksheet on Figured bass; Dominant-Tonic
Week 10:

Monday, March 29
AGENDA: Oratorios

1. Sing: Dictate a romanesca; realize it with figured bass, then sing added parts.
2. Assign: Project #2

3. Lecture: Other Vocal Genres

4. Class Activity:Sing and perform aria from Barbara Strozzi’s Cantata.

Required Readings: 
Grout Chapter 9, p. 293-299

Course Packet: The Cantata and the da capo aria
Listening: NAWM 57,58,59,60

Assignment due: write a page describing the evolution of early opera into opera seria and opera buffa.

Wednesday, March 31
AGENDA: Vocal Music of France and Italy in the late seventeenth century

Lecture: Scarlatti and Lully, 

Class Activity: Each student is assigned a part to sing from the Ouverture to Armide.  One student serves as Lully, tapping the ground with a stick to keep beat.

Required Readings: 
Grout p. 232-333




Course Packet: Louis XIV and Tragedie Lyrique
Listening: NAWM 69, 70

Assignment due: Realize a figured bass from course packet

Quiz 7: Early Baroque Opera

Week 11: 

Monday, April 5
AGENDA: Vocal music of England in the late seventeenth-century

Lecture: Henry Purcell and English Opera

Class Activity: To demonstrate Purcells uncanny use of Ground Bass, have one half of the class sing the bass line while the others sing the soprano.  Then switch.

Required Readings:
Grout p. 333-340




Course Packet: England, Cromwell, and the Crown.

Listening: NAWM 71, 72
Assignment: 1st draft of second project.

Wednesday, April 7
AGENDA: Sacred Music of the Seventeenth Century

Lecture: Sacred music on the Continent

Class Activity: students break down into groups and analyze sections of Gabrieli

Required Readings: Course Packet: Grout Chapter 10 299-308

Listening: NAWM 61,62,63

Assignment: Write a page paper describing the differences and similarities between Italian, French, and English Opera.

Quiz 8: Other Vocal Repertoire 

Week 12:
Monday, April 12
AGENDA: Sacred Music of the Seventeenth Century Continued

1. Sing and Dictate: more tonal figured bass realizations

2. Class Activity: Jigsaw with Round-Table Discussion regarding Italian, German, and French sacred music practices.

Required Readings: 
Course Packet: 

Grout Chapter 10, p. 340-355

Listening: NAWM 64, 65

Assignment:

Wednesday, April 14
Students are encouraged to bring their own instruments

AGENDA:  Instrumental Music of the Baroque part I

Class Activity: Perform and analyze instrumental music from course packet

Required Readings: 
Course Packet: Instrumental Baroque Music 

Course Packet: uses of seventh and diminished chords

Listening: NAWM 66,67,68
Quiz 9: Sacred Music
Week 13:

Monday, April 19
AGENDA: Instrumental Music of the Baroque part II

1.Sing and dictate: modulations and tonicizations

2. Lecture: Toccatas and Fugues

3. Class Activity: Analyze a fugue excerpt from the Well-tempered clavier in course packet

Required Readings: 
Grout Chapter 11, p. 359-371

Course Packet: The well-tempered clavier, J.S. Bach

Course Packet: Dominant chord as key area: Modulation and Tonicization

Listening: NAWM 71-73

Assignment: 2nd draft of project due

Wednesday, April 21
Student are encouraged to bring their own instruments

AGENDA: Instrumental Music of the Baroque part III

1. Lecture: Trio Sonata

2. Class Activity: Students will divide into groups and present their own trio to the class from written
Required Readings: 
Grout p. 372-388




Course Packet: Trio Sonata




Course Packet: Melodic and Rhythmic Figuration
Listening: NAWM 76-77

Assignment: Write an 8-measure toccata

Week 14:
Monday, April 26
AGENDA: Vivaldi and Rameau

1. Sing and Dictate: Dictate figured bass and soprano

2. Lecture: Antonio Vivaldi and Jean-Jacques Rameau

Required Readings: 
Chapter 12, p. 389-403




Course Packet: Diatonic Sequences

Listening: NAWM 78-80

Quiz 10: Instrumental Music

Wednesday, April 28
AGENDA: J.S. Bach

Sing: Chorales (both students’ and Bach’s) in 4 parts and rotate voices on parts
Lecture & Activity: J.S. Bach; sing examples from Wachet Auf, with analysis of arias

Required Readings: 
Chapter 12, p. 403-423




Course Packet: 371 Chorales for Analysis

Listening: NAWM 81, 82, 83, 84
Assignment: harmonize a chorale in the manner of J.S. Bach

Week 15:

Monday, May 3
AGENDA: Bach continued / Handel

Sing: Chorales in 4 parts and rotate voices on parts
Lecture & Activity: G.F. Handel; sing examples from course packet, compare with style of J.S. Bach

Required Readings: 
Chapter 12, p. 423-438




Course Packet: Formal Considerations in Handel’s Music

Listening: NAWM 85, 86

Wednesday, May 5
AGENDA: Handel continued / Performances of Project #2

Bring period instruments in to class, students may bring their own.
1. Lecture: Finish Handel

2. Questions about the Final

3. Class Activity: Those who chose the composition part will have their works performed in class.  Those who wrote the essay will have that work performed in class but they will present the salient features.  Each group will play the musical examples after reading their presentation.

Assignment: Project #2 is due.

Finals Week - May 10-15
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Rationale for Syllabus in Music History
K. Christian McGuire
The education of music history is plagued with a reputation of being dry and boring.  This is especially true of course in early music history.  This resistance to learning about history often comes from the majority of students who take the course because it is a requirement, not because they are sparked by genuine interest.  

This attitude, I believe, stems from prevailing method of teaching music history which is a combination of 50% lecture and 50% rote memorization.  This method is consistent with Anderson, Krathwohl, and Colleagues (2001) revision of Bloom’s Taxonomy.

In this old way, expectations of students remain in the lower-order skills of remembering dates, composers, compositions, historical events, etc. which is achieved through passive listening.  My method covers all aspects of this revised taxonomy and expects that students want to learn if given the chance.

The discussions, assignments, projects, quizzes, exams relayed in this syllabus are consistent with the levels of thinking skills shown in Anderson, Krathwohl, and Colleagues (2001) revision of Bloom’s Taxonomy.  Before I get into the details of the class sessions, it is important that I address the student audience and the sequence of course content.

This is an accelerated seminar designed for entering undergraduate students with a strong musical background, or for returning graduate students seeking to fulfill remediation for deficiencies in early music history.  The syllabus is optimized for a class size between 12-20 students.

The Grout/Palisca A History of Western Music and the accompanying Norton Anthology of Western Music have long been established as the primary texts used in teaching music history. Rather than opting for a radical approach in disrupting the chronological sequence of musical events, I share the dominant view that history is best taught as a cumulative process of events which build upon and are adapted from past events.

Where many lecturers might add other key compositions not covered in the Norton Anthology, I opted instead to focus on the materials presented in the anthology, but to cover them with more depth and engaging students with exercises in active learning.  This is a departure from the norm which consists of a lecturer who speaks non-stop throughout the entire class period, unless to play a recording of the music while pointing out its compositional features via an overhead projector.

In this course students spend less time listening to music and more time performing historical pieces.  The passive act of listening and reading music, characterized in the old way, is a time-consuming memorization process.   I choose to cultivate the higher order skills in the taxonomy.  For instance, by having the students sing the music they are studying they might better understand certain compositional choices made. Application and analysis of what they have sung may be addressed either in class through group participation and can be compared with other examples.  When students are forced to think about the music they are singing or playing, they will more easily recognize the musical patterns.  

Take home assignments might also include analysis but with the result of an evaluation of the analysis and composition.  In this evaluation of musical patterns, they will not only be able to identify a particular piece but should also be able to recognize the unique compositional hallmarks of the composer.  Finally assignments such as “compose in the manner of …” assess how well the students have followed these steps to Create something new.

This ability to recognize hallmarks, especially when comparing the enormous musical output of Bach and Handel where learning every piece they wrote is unfeasible for the average student, is far more beneficial in properly identifying compositions rather than trying to focus on specific compositions.  It is also advantageous to those students wishing to pursue graduate degrees in musicology who might want to focus on proper attribution of anonymous compositions and compositional fragments.

The practice of performing, especially in the way of singing, the music for oneself also has the benefit of improving one’s ear training and sight-singing.  The course packet contains a section on theory and ear training exercises which will be performed at the beginning of each class period. 

Under the course procedure section of the syllabus, I provided a template describing how the average class meeting will be conducted.  The specific activities are found in the course calendar and are written in a sequential form so that the students can easily identify exactly how each class meeting will proceed.  

“The first 10 minutes of each class session will begin with group sight-singing exercises in tonal theory found in the course packet followed by a short harmonic dictation.  These dictations will be discussed during class before turning them in.  This will be followed by either a lecture and/or discussion of the readings with a demonstration of selected musical examples (either recorded examples and/or in class performances). Reading assignments MIUST be done prior to each class as active participation in discussion is expected.  Individual class members will be assigned specific periods of music history to present to class in outline form and help lead discussion.”

For student assessments, I believe in administering frequent quizzes, approximately once a week.  They provide a timely assessment of how much the students are retain from the readings, assignments and each session and, like the exams, are designed to cover the range of lower level to higher level thinking skills.  

The assignments and discussions are used primarily to demonstrate application of knowledge in the higher reasoning skills.  Exercises in dictation, though not graded, are nevertheless essential for any serious musician.  The inclusion of singing and theory in the course packet reflects my philosophy that music history should not be thought of as a distinct discipline from music theory.  The ear constantly needs training and re-training.  This is especially true in a course where it is essential to understand the difference between modal and tonal theory.  It is not good enough to demonstrate it on paper, but a student must be able to hear, for example, how an authentic Lydian mode of the middle ages differs from the major scale of the music in common practice.

For the major projects, I provided two options, although my personal preference is for students to complete at least one “Option A” assignment.  The compositional project demonstrates how well the student as retained information by adapting stylistic hallmarks to create something new.  They must still evaluate their composition by writing a rationale.  For those who fear composition, and I know there are those students who do, I provided a traditional essay format for them to summarize and analyze a composer and their style.

TEACHING ASSESSMENT


My views on a teaching assessment rely not on my desire to earn tenure or pay increases, but as a tool to ensure that I will be an effective teacher and that my students will learn.

Prior to each semester I will retake the teaching goals inventory test to determine if my philosophy in teaching has altered in any way.  As indicated on the first day of the syllabus, I have included a modification of the SIUE Goal Ranking and Matching where I ask students “What they want to learn” and “What to they think about music?” I will collect these but I then open the floor for discussion.  In this manner the diversity of learning styles, backgrounds of students, etc. can be determined so that I can best address how to direct discussions and course agendas.

The next assessment will occur at the end of the at the 3rd week, a Minute paper will be used asking what the most useful, meaningful, surprising, etc. events encountered thus far as well as What questions remain on their mind.

There will also be inferred teaching assessment through assignments, exams, and quizzes.  Instances of these are summaries of the days sessions where students must write a paper due the next session describing what they have learned.  This is a modifcation of the “transfer and apply method” and is useful both as a student assessment and as a teaching assessment.

Prior to the administration of the mid-term exam, I will conduct a “muddiest point” assessment.  “What has been unclear”. If a number of students share the some unclear point which also happens to be a question on the mid-term, I can take that into consideration when grading.

At week12, the minute paper will be again addressed asking for points of improvement.

On the last day of class, prior to finals week, I will have them write down 2 points they liked about the course and 2 points which they thought could have been done better.

By addressing my teaching periodically through the semester, I can better place myself in a position to correct my own deficiencies and encourage a better learning environment.

